INTELLIGENCE IH THE PRESCHOOL CHILD         173
understand that the child easily omits details in which he is not emo-
tionally interested. Also, a drawing furnishes no basis for making
objective judgments from its appearance without considering the
process of drawing. Therefore we should like to make a general
statement that it is difficult to criticize a picture made by a young
child in terms of intelligence or aesthetics without taking a record
of how the child made the drawing and what his associations were
during his accomplishment.
INTELLIGENCE AND ADJUSTMENT. LQ. AND R.Q.
(Intelligence Quotient and Rhythmic Quotient)
We have already discussed the phenomenon that a child's intel-
ligent behavior is not an absolute^ unchangeable unit, but depends
on the situation in which it becomes manifest, The intelligent re-
action may vary in the same type of test? depending on whether the
examiner is liked or disliked. The intelligent reaction may vary with
different tests given by the same examiner^ depending on whether
the test evokes associations which are pleasant or unpleasant to the
child. The intelligent reaction may vary with the same test and the
same examiner at different times, depending on various uncontrol-
lable factors such as the child's balance or tension, his previous ex-
periences, etc. In short, intelligence depends on the configuration of
stimuli in the child's personality within and in the environment with-
out. This configuration depends on the child's adjustment to a given
situation. But the child's adjustment to reality is different from
ours.
If the child's drawings reflect his adjustment, what is the
reason for a child's drawing the head of a figure just as big as the
belly? It may be no more a lack of observation than IB the case of
the child who represented only three fingers on one hand. But how
can we prove that patterning forces are here at work? If, for in-
stance, the size of the belly did not have approximately the size of
the head but exactly its size, and if such identities of length, or
simple proportions, appeared frequently, we had to suppose that
the child replaced the disproportions of nature with proportions
determined by an aesthetic standard. A. Gesell speaks of aesthetic
reactions and expressions of the preschool child as follows:(214> *
Appreciation of aesthetic experiences is established well before artistic ex-
pression.   By tlie time the cMLd is 18 months old he lias been responding to
pictures and rhymes for many months, but Ms creative experiences are
* P. 258.